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Approocies towards Professionalisoation in Aduwlt Eduwcation:
Interpretivist versusy competency approacihv

The guestion of professionalisation of adult eduncation n Germany
was furst raised v the yeary ummediately after tie Second World
War wiren Hre Volkshochschulen (adult education centres) were being
reopened.  and  developed. By the 1970y and 1980y o
Volkshochschude system was growing, becoming Hhe fourtiv sector of
the German eduncational system, and the need for gualifted adult
eduncatory wasy raused. The flirst stage v tihve professionalisation of
adudt education way the production of self-study materialy and
weekly cowrses for practifloners. At the same tume, academic
progrommes ot German uninversities were also- being designed to- gve
their young studenty a fundamental and brovd guelification v
adwdt education. In tHre 19805, U tHre Padagogische Arbeitsstelle des
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Volkshochschulverbands  (Pedagogical Institute of German  Adult
Education Association), Hheoretical and empirical researciv on the
guestion of professionolization way starteds Tietgens and Glesecke
(1988) worked on an uintferprefotive approacihv wirich Hhey argued
shouldl form the core of professionalism v adudt education: Thuis
wos supported by further researciv unv tive late 19905 The core of
professionalism Uy, according to- Tletgens (1988, p: 38), a ‘sifnatve
competence wirichh means ‘the ablity to- wse broad, scientifically
deepened and dinverse abstract knowledge adequate n conerete
sitnations’. Or condroriwise: “to- acknowledge v just Hrese situations
widlchv party of the knowledge cowdd be relevant’ Gileseke (2010)
defines professionalism as ‘differentlated handling witiv researciv
resudty of the discipline, togethver withv intferdisciplinary knowledge
for the interprefotion of an actor’s sifuations unv a specific proctical
fleldl’ Thuis approaciv con be supported by the argument Hrat adudt
educotory hove to- deal withe poradoxicol and contradictory
situations  (Dewe, 1988; Nuttel, 2000). They have 1o act
professionally i  sitnationsy whwere wno  conerete,  applicaple
professional knowledge sy availaple.

In  contrast, Hrwere  cwrrently developing a pan-Euwropean
competence—oriented approocih towards professionalism n adult
education, as represented by the Key competence study for adult learning
professionals (Researciv voor Beleid 2010). This approaciv focuses on
naming Lty of competences for students to- acguinve. At the same
Ewropean context (eg. VALIDPAC) are being developed so- Hhat adudt
educatory competences can be validated one at a Hime but confined
oo thewr own  wustutuwflonal contfext: The competence  approaciv
elementy wiichv are central to- e German inferprefifive approaciv
wdividual ay distinet from the needs of Hie wututufion The
hay to- encompass the ability to- adapt to- different learning settings
The presentotion will outline the differences between these two
approoacihes ond explores He possibility of a bridge between Hiem.
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Reguna Egetenmeyer (s Professor for Liufelong Learning at the
lnstitwte for Educational Sciences, Johannes Gutenberg-Universitit
Mainz (Juniovprofessur). Previowsly she way reseorvciv fellow at tive
University of Duisburg-Essen and the Germanw lnstitute for Adudt
Education/Bonn. Reguna has published several papersy i German
oanodl infernational journaly and ediforial books wivch focuses on
adudt education. Her recent pubplicationsy include: Egetenmeyer, R.;
Schiifler, | (Eds) (2012): Akademische Professionalisierung in der
Erwachsenenbildung/Weiterbildung. (Academic Professionalisation in Adult and
Continuing Education) Holrengelwren; Egetenmeyer, R.; Nwissl, E. (Eds:)
(2010): Teachers and Trainers in Adult and Lifelong Learning. Asian and
European Perspectives. Frankfurt/Main. Reguna’s cuarrent researciv
untfernafional-comparative adudt education, and uinformal learning.
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The politics of regulation: Exploring bureauneracy and us
consequences for public sector professions

The new buwreancracy of accovnntability hay altered the landscape of
public services since Uy development un Hie last several decades: [
porticvdar, the umplementotion of guality assurance mechonismsy —
aundit, upection, performance uindicotors, evaluation — hagy opened
up the public sector to- ever greoter serntuny. Ay a tool of politieal
regulation, however, they are not withowt their crifies, accused of
omong  other tingsy, wdermining professional  anfonomy,
wstrumentolising puplic services and trivialising demotracy. While
Hese crifleisms arve concerning, from o purely functonal polnt of
view He Usue B wirethver or not accowntablity mechanisms are an
effective form of regulation: Previows stndiesy of accountability
wndicate Uy tendency too deliver wninfended  consequences,
consequences thot howve umplicationsy for He act of accountability
uself: Less established are tHie reasonsy wivy these wnintended
conseqguences otcir v the furst place: wiwy are plhhenomena sl ay
rsk avoldance, mpression manoagement ande whot some howe
termed. the ‘accountabpility trap’ so- prevalent uin a public sector
supposedly geared towards the efficient delivery of high guality

Based on findingsy from recent researcihv witiv public  sector
professionals un England, this paper argques that ot least paat of Hhe
answer to- thus question ey un the nature of social regulation uself:
The evidence suggests that uncreased political regulation of teaciers,
nrses, sotial workers, among others, hay wwwittingly highlighted
the existence/ magnified the tmportance of, otiver forms of regulation
that fend to- get sidelined or forgotten entirely wien U comes to- talk
of regulatory mechanismsy — temporal, legal andl normative regulation.
Exploring the connection between these formsy of regulation iy
umportant, ay they have the effect; v Hus stwdy at least; of
mediating Hre effect of political regulation on the working lives of
public sector professionals. The paper explores Hily world of



regulation and public sector professions via a combination of Lieay
adopted from neo-Weberian sociology and researcie un the fleld of
public administrotion, un particndor researciv informed. by thve work
of Michael Lipsky and his theory of street-level buwreaneracy. For
more defoded backgrownd on the wleas presented v thus paper,
please go- to- wwwisotiadtiveoryopplicdicom — | will post up some
positlon popery from the 7t February onwairos:

Maork Mwrphy s Reader wn Edwcation, School of Edwucation,
University of Glasgow: He previowsly tfaught at King'sy College
London, University of Chester and the University of Stirling. He
gained iy Doctorate un Edwcation from  Northern [Winols
University, iy dissertotion focumsing on Euvopean Union education
policy. Mark hasy published widely, withh numerows articles v
Jowrnals suciv as tive Journal of Education Policy, Journal of European Public
Policy, Journal of Higher Education Policy and Management, International Journal
of Lifelong Education and Hre British Journal of Sociology of Education. His
most recent bpooks unclunde Habermas, critical theory and education (co—-
editedd witiv Ted Flemuing) (Rowtledge, 2010) anel Social theory and
education research (4 volumes) (Sage, 2013). Mark’s cuvrrent researciv
unferests nclude  eduwcattonal  sociology, crifical  theory,
accovntob ity i higher education, and public sector reform.
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